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Traditional assessment measures such as multiple choice questions are a
form of selected response measures designed for knowledge recall and
sometimes for decision-making from a selection of options. In such
measures, students are asked to think critically in the process of
selecting their response.

Although traditional forms of assessment can identify learning that
results from critical thinking, there are other effective assessments that
can provide indicators of critical thinking in the process of students
completing tasks relevant to your discipline.

We will discuss designing rubrics for task that require students to think
critically in the context of your discipline.




Essential for assessing Critical Thinking

°A definition as to what critical thinking looks like
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* A task through which student can demonstrate
critical thinking in an applied setting.

* A tool to measure the components of critical
thinking expected in your discipline.

3:05
What is the key to assessing critical thinking?
* A definition as to what critical thinking looks like in your
discipline.
* A task through which student can demonstrate the ways your
discipline exemplified critical thinking.
* Atool to measure the components of critical thinking expected
in your discipline.
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* The intellectually disciplined process

What is critical thinking?

There has been considerable research and thoughtful inference as to
how this intellectual process can be defined. Lets begin with current
conceptions of Critical Thinking:

* Critical thinking is the intellectually disciplined process
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* The intellectually disciplined process of actively and skillfulrm '

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully
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* The intellectually disciplined process of actively and skillful J
conceptualizing, applying, analyzing, synthesizing, and/or . -
evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or
communication

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or
evaluating information gathered from, or generated by, observation,
experience, reflection, reasoning, or communication,




\A/hhat
vviiatl

* The intellectually disciplined process of actively and skillful J
conceptualizing, applying, analyzing, synthesizing, and/or . -
evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or
communication, as a guide to belief and action.

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or
evaluating information gathered from, or generated by, observation,

experience, reflection, reasoning, or communication, as a guide to
belief and action
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* The intellectually disciplined process of actively and skillful J
conceptualizing, applying, analyzing, synthesizing, and/or . -
evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or
communication, as a guide to belief and action. (Foundation for
Critical Thinking)

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or
evaluating information gathered from, or generated by, observation,
experience, reflection, reasoning, or communication, as a guide to
belief and action. (Foundation for Critical Thinking:TLC Faculty
Exchange for Teaching Excellence)
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* The intellectually disciplined process of actively and skillful J
conceptualizing, applying, analyzing, synthesizing, and/or . -
evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or
communication, as a guide to belief and action. (Foundation for
Critical Thinking)

* Critical thinking is a habit of mind characterized by the
comprehensive exploration of issues, ideas, artifacts, and
events before accepting or formulating an opinion or
conclusion. (American Association for Colleges and University,

AAC&U)

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or
evaluating information gathered from, or generated by, observation,
experience, reflection, reasoning, or communication, as a guide to
belief and action. (Foundation for Critical Thinking:TLC Faculty
Exchange for Teaching Excellence)

e Critical thinking is a habit of mind characterized by the comprehensive
exploration of issues, ideas, artifacts, and events before accepting or
formulating an opinion or conclusion. (American Association for
Colleges and University, AAC&U)
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* The intellectually disciplined process of actively and skillful J
conceptualizing, applying, analyzing, synthesizing, and/or . -
evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or
communication, as a guide to belief and action. (Foundation for
Critical Thinking)

* Critical thinking is a habit of mind characterized by the
comprehensive exploration of issues, ideas, artifacts, and
events before accepting or formulating an opinion or
conclusion. (American Association for Colleges and University,

AAC&U)

What is critical thinking?

 Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or
evaluating information gathered from, or generated by, observation,
experience, reflection, reasoning, or communication, as a guide to
belief and action. (Foundation for Critical Thinking:TLC Faculty
Exchange for Teaching Excellence)

e Critical thinking is a habit of mind characterized by the comprehensive
exploration of issues, ideas, artifacts, and events before accepting or
formulating an opinion or conclusion. (American Association for
Colleges and University, AAC&U)




What is expected of your students?

U Conceptualizing (reviewing) a Situation
U Explanation of Issues Surrounding and Influencing Context
U Investigation of Evidence (ideas, artifacts, events)

U Systematicand Methodoiogical Analysis (observation,
experience)

O Evaluating Evidence (making decisions based on evidence)
Q Synthesizing an Hypothesis
U Drawing Conclusions (making decisions, applying to context)

U Reflecting on Implications

3:10
[check list of components that represent expectations in your own
discipline/class]

Does your discipline (or your course) require any of the behaviors in the process of
applying learning?

U Conceptualizing (reviewing) a Situation

U Thinking about and explaining Issues Surrounding and Influencing that
situation/context

U Getting to know that situation, event, or thing more as fully as possible
Investigation of Evidence (ideas, artifacts, events)

U Analyzing each of the constituent parts Systematic and Methodological Analysis
(observation, experience)

U Evaluating Evidence (making decisions based on evidence)

U Formulating options Synthesizing an Hypothesis

U Drawing Conclusions (making decisions, applying to context)

U Reflecting on Implications of the conclusions

Take two minutes to think about and mark the components of critical thinking
that is inherent and expected of your students. Feel free to discuss this with
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whomever is near.
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How do student demonstrate these qualities?

»arguing

o R S
F didlyZing

» drawing conclusions
»solving problems
» making decisions

»evaluating

Once you have clearly defined what is expected of students related to
how critical thinking is embodies in your discipline, an task relevant to
your discipline/course must be designed through which student can
demonstrate these qualities of critical thinking. A task through which
students demonstrate critical thinking skills and through which you can
observe and assess things like

*arguing, analyzing, synthesizing, drawing conclusions, solving problems,
making decisions, and evaluating at several different levels of student
performance

[Brainstorm in pairs/share varieties of assessment tasks — note on the
handout]

3 minutes, then a few will share the type of task they have selected or
use in their course/discipline that requires critical thinking.
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The Measure of Assessment (scoring tool)
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what are they ?

* Multidimensional guidelines for scoring with defined scoring criteria

* Scoring tool designed so that multiple teachers will arrive at the same score
* Consistency framework for evaluating student work

+ Justification for scoring an assignment

* Mechanism for students to evaluate his/her own work before submitting

* Mechanism for feedback to students

3:15
Now for the purpose of this session, creating a scoring tool/measurement device for
the Critical Thinking assessment task.

Rubrics: what are they? (lets make certain we are all under the same understanding
of what a rubric is)
* Include Multidimensional guidelines for scoring with defined scoring criteria

*  AScoring tool designed so that multiple teachers will arrive at the same score
* A Consistency framework for evaluating student work

* Justification for scoring an assignment

*  Mechanism for students to evaluate his/her own work before submitting

*  Mechanism for feedback to students

We have already seen the definitions of critical thinking. AAC&U has worked to develop,

test, and disseminate rubrics for some of the common university-level learning
expectations.
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CRITICAL THINKING VALUE RUBRIC

AlAl sz

Definition
Critical W is 2 habat of by the ¥ F of issues, ides, antifacts, and THing opinion of conclusion.
Evaluators are encourgged fo azrgm a grro fo auy work sarple or collbection of work that docs mot mect bemchmark {erll ame) level pecformany.
Capstone Milestones Benchmark
4 3 2 1

Explanation of issues Tssune/ ok (5 icdored critically s | Lssue/ prob b icorod iy is | s’ problem to be considenod oritically is | Tssue/ problem to be considercd critically is

stated dmﬂ) and describod statedd, dhescribed, and clarified so tha statod bur description lesves some torms stated withou clarification or description.

comprefensivy, dedivering all rdevang undherstanding is not scriously npodod by k A ambrigasit xphorul

information necessary for full CRVERSRONS, bounsbarics undetermined, andor

unckrdancing hackgrounds unknown.
Evidence Information is taken from source(s) with | Infornation is taken from sourco(s) with | Infi L taken from source(s) with | Inf ion is taken fi ) withou
Seivcring amd womg oufe gar s [enough e i ieveiog g T i ieveiop pramion evaiution, e no any inerpratation evaiuation.
| poiet of siew ar omcinsiom a2 comprehensive analysis or synthesis. a cohorent analysis or synthesis. encugh to develop a coberent amalysis or | Viewpoines of exponts are takan as fact,

Viewpoints of experts are questioned
thoroughly.

Viewpoints of experts are subject 1o
pRdEning

synthesis
Vi m]- ks of experts are taken a mostly

without question.

perspectives discussed in priority onder.

ickentifined chearly

Tnfly of context and p Th ) ically and Identifics own and cthers’ and =i ptions. Identifies | Shows an emernging awarencss of prosent
hodically) analy: o others' sevieral nebevant anmmhmmnﬂm: sevieral redevant conteas whon | wa P labds ione a8
1 lly oval the position. [position. M.nh.m-\md athers' AEPLONS ).
' of conteaas wh wa assumptions than one's own for vice versal. | Begins to identify some contexds when
jposition. Presenting a position.
Stadent's position Spucific position (porspoctive, Spexilic posdtion (porspoctive, Spocific position (porspaaive, Spocific position (porspoative,
thesis/hypothesis) thisis Inypothesis) s inmuagginative, taking inte | theses, Bypothosis) takos ingo acoount the | thesis, ot hosis acosdodacs difforont | thosis. iypothosisbis statad, b s simplistic
ScoounE the compicxtios of an issue. compiexitios of an s ik of an e and cimious.
Limits of position (perspactive, Others points of view are acknowdodged
thesis/ Iypothesis) o within
Others” pm of view ar L thesis/ ny
within position (perspoctive,
thesis, bypothesis),
Conel and related Conchusions and rekasted Conclusion is logically thed 10 2 range of Conchsion is logically thed 1o ' Conchsion B by thedd tex some of
ph and e cpuenices and implicat logical (& ion, inchuding opposing viewpoints; | (bocause informetion is chosen to it the the d rebated
and refloct student's inf 1 cvaluati Aated quenoes and desired conchusion), some el od T d i
and ability to plaoe evidonoe and dicat & are identifiod dearly and implications) ane onversimplified.

3:20

Critical Thinking being one of those areas of learning.
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Civic knowledge and engagement

Creative thinking QY e
Concl kg s et of e uraiend. Critical thinking fN%%Sgﬁéw
1 Ethical reasoning |
Foundations and skills for lifelong learning L
Explanation of issues sl Global Learning
m“ Information literacy . Student Learning
I Integrative and applied learning
’ ;=== Intercultural knowledge and competence 111 Assessment Planning
thorougd]

lnmitiry and aﬂﬂl\lcis

1AL Y QI GGl y 2
Lnufl of context and P Thoroug . .
»4 Oral communication

rokevanc -

wun| Problem solving i .
Srudent's positior tive, Spexific ® . . « iImprovemen
thesis/tpothesis) T | Quantitative literacy

Limtsc :

thesis, I Readlnﬁ VI. Assessment Library

Others

woo Teamwork
Conclusions and related ontcomes [conchs Writte n CO mmun i cati on VII. Additional Resources
(implications and consequences) e -:\».‘z‘p L -

and re e | (consequencss and implications) are

{oonsoquenoes and implications) ane onversimplificd

and ability to plaoe evidonoe and imglications) are identifiod dearly:
perspectives discussed in priority onder

identified clearly

For your information, in addition to Critical Thinking, the AAC&U Value Rubrics also
include:

Civic knowledge and engagement-local and global
Creative thinking

Critical thinking

Ethical reasoning

Foundations and skills for lifelong learning
Global Learning

Information literacy

Integrative and applied learning
Intercultural knowledge and competence
Inquiry and analysis

Oral communication

Problem solving

Quantitative literacy

Reading

Teamwork

Written Communication

All of which can be found on the Office of Assessment website in an editable format and
many can be found already uploaded into CANVAS for your use.
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Explanation of issues

Evidence - Selecting and using information to investigate a point of view / conclusion

Influence of context and assumptions

Student's position (perspective, thesis/ hypothesis)

Conclusions and related outcomes (zizzplications and consequences)

The Criteria areas for Critical Thinking are seen here and defined in more
detail on the rubric.

Note that your criteria from the checklist of Critical Thinking Attributes
might or might not reflect these criteria.
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AJAVALE
CC;U RUBRICS URITICAL 1 HINKIN

—

v" Contextis essential in assessment of

Explanation of issues _
student learning

Evidence - Selecting and

v" Critical Thinking does not, and should

Influence of context not look the same in every situation.

Student's position (pe

v" The context of the assessment task

Conclusions and relat determines the criteria to be assessed.

v15700

An important construct, or shall | say constructs to have in mind are:

v Critical Thinking Context is essential in assessment of student learning

v does not, and should not look the same in every situation.

4 The context of the assessment task determines the qualities to be
assessed.

To allow a variety of criteria is not only permissible, it is essential in order for the
assessment to validity assess what is intended to be measured.
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CRITICAL THINKING VALUE RUBRIC

Jor more information, please contnT ralne(@aacs.org

Definition

Critical thinking is 2 habit of ménd characterized by the comprehensive exploration of issues, ides, anifacts, and events bofore acoepting or formulating an opinson of conclusion.

Evaluators are encosraged fo assge a grro fo any work samgle or collcison of work that does wot meet benchemark (ovll ome) level performany.

Capstone
i

Milestones

3

Benchmark
1

Explanation of issues

Tssue/ problem 1o be considencd critically is
stavedd chearly and describod
comprehensively, ddivering all reevang
information nooessary for full
uncderstanding

Tssue’ problem 1o be considered critically is
sated, described, and clarified so tha
understancing is et seriously imprdod by
Omissons.

Tssue problem to be considerad critically is
sated b description keaves some terms
unckfined, ambiggatics uncxplored,
oundarics undetermined, and or
ackgrounds unknown,

Issue’ problem 1o be considencd critically i
staved withow clarification or description.

Evidence
Seitcting and nsimg informanon 5o ivestigare @

paint of view or conclusion

Information is taken from source(s) with
Cnoug INeTprotation’ evakmmion 1o doveiop
1 comprobwnsive analysis or synthesis
Viewpoints of oqorts are questionod
thoroughly

Information is taken from source(s) with
CTOUG INLCTPrCLation evamEon 10 deveiop
1 coberent analysis or synthesis
Viewpoints of experts ane subjoct 1o

st ioning,

Information is taken from source(s) with
SOMme iNteTpretation; evaiuion, Tur noo
encugh to devedop a cobenent analysis or

of expents ane taken s mostly

Information is taken from source(s) withow
any infeTpraEion; evaiaion
Viewpoints of expons are takan as fact
without question

Lnufl of context and

Thoroughly (systematically and
mathodically) analyaes oan and others'
assumptions and cairefully evahuates the
rebevance of contexts when preonting a
position

Tchert ifies cram andd athers’ assumptions and
soveral rebevant contexts whon presenting a
position.

Quistions some assumptions. |dontifics
soveral redevant contes whon presenting a
position. May be more sware of athers'
assumptions than one's own (or vioe versal

Shoews an emerging awareness of present
assumptions (somatimes libds assenions
AUMPLONS ).

Iicgine to sckentify some: conteats when
jpresenting a position.

Srudent's position (perspective,
thesis/hypothesis)

Specific position (perspoctive,

thesis/ hypothosis) s imaginative, taking into
acooun the compieiios of an ssue
Limits of position {perspective,

thesis Trypothesis) are acknowlodged.
Others’ points of view are syrthesized
within position (perspoctive,

hwessis/ Iyt hesis )

Spocific position (perspoctive,

thesis/ hypothosis) takes into acoount the
Compioxitics of an s

Otheers’ podnts of view ane acknowlodged
within position {porspoctive,

hiesis brypot hicssis).

Spocilic posgtion (porsguctive,
thesis/ hypothesis) adnowlodges difforom
sk of an issuec

Spocific position (porspocive,
thesis/ ypothesis) is stated, bt is simplistic
and oiwious.

Conclusions and related outcomes
(implications and consequences)

Conclusions and related outcomes
(consequences and implications) ane logical
and refloat student's informed cvahuation
and ability to plaoe evidonoe and
perspectives discussed in priority onder

Conclusion is logically tied 1o a range of
information, including opposing viewpoints;
redated outcomes (comsoquonces and
imglications) are identifiod dearly:

Conchusion ks logically thed to information
{hocase information ks choson to fit the
desirod conclusion):, some roatod ouoomes
{oonsequenors and implications) ane
identified cearly:

Conclusion b inconsistently tied to some of
the information discussed, rolated outoomes
(consoquonoss and implications) are
oversimplified.

If the criteria in a measure remains static across multiple disciplines, then it may not be
authentically representing the way critical thinking occurs in the context of an assessment

task.

Critical Thinking is not one thing, but is demonstrated uniquely in each context.

That is why AAC&U states that the rubric(s) are not to be administered without adjusting
the criteria and language to the context of the task.
They have spent the past 20 years testing these rubrics and have found that reliability of
scoring requires making adjustments for context.

Lets look at one of the criteria areas of their Critical Thinking Rubric
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AT Tolppire CRITICAL THINKING VALUE RUBRIC
. (111 0N

Capstone Benchmark
4 1

lles

3

Explanationf|ssue/problem to be  Issue/problemto  Issue/problem to be Issue/problem
ofissues | considered critically is be considered considered critically is  to be
stated clearly and critically is stated, stated but description considered
described described, and leaves some terms critically is
comprehensively, clarified so that undefined, ambiguities stated without
delivering all relevant understandingis unexplored, boundaries clarification or
information not seriously undetermined, and/or description.
necessary for full impeded by backgrounds unknown.
understanding. omissions.

3:25

When adapting the AAC&U rubric(s), it is important to recognize that are
designed with the following four scoring levels.

*1-Benchmark identifies that the students are prepared for university
level expectations;

*the 4-Capstone is the level expected for program completion or
graduation credentialing;

*Milestones 2 & 3 are levels in-between.

You might consider these Freshman through senior, but not necessarily.
Another way to think about this is that a student at a sophomore level
might be expected to reach level 2 and then the rubric for this
assessment would create categories of achievement between 1 & 2, with
3 considered exceptional beyond expectations of the particular
assignment.

Another consideration is to adapt the scoring device to be used across an
entire program through-out a series of courses. It could assess sequential
development of progress across the program leading to the capstone
level. It would not necessarily be tied to a grade, unless at a lower level
course a score of 2 meets the course expectations, etc.

*When adapting a rubric, you might use different terminology for the
caption of the criteria (explanation of issues),

*or adjust the descriptors of expectation to match the assessment task
more specifically.
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understanding. omissions.

The most important consideration of developing or adapting a rubric is to clearly
identify :

> what is expected to be assessed
and
> the levels that differentiate achievement.

These adaptations of criteria and achievement descriptions are to clarify
expectations of the task and/or discipline for the student as they prepare their work
and for the professor in scoring student work.

The goal is to address how critical thinking is appropriately demonstrated in the
task.
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Analytic Rubric

Critical Thinking Scoring Rubric

Each category gets a score for
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There are a variety of formats for rubric development.
Analytic Rubrics provide the opportunity to score each criteria area
individually.
* This allows for you to identify deficiency needs of students in
specific aspects of learning
* |f used over time, this form of rubric can expose trends of
learning needs that can guide instructional decisions.

This particular rubric was used by the Critical Thinking project
implemented here at K-State several years back, adapted from rubric
from Washington State University.

An important issue of rubrics is to recognize is that these scores are
categorical. Averaging into a mean score has very little meaning for
program assessment. It is only useful if scoring for a grade. What is most
informative is to identify counts or percentages of scores in each
category. On this rubric, you can also identify a number/percentage that
are high/low in each level to identify tendencies.
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Free-scoring with feedback

Emerging

Free-Scoring Rubric Mastering

1) Identifies and rizes the problem/question at issue (and)/or the source's position).

Does not identify and summarize the problem, is
confused or identifies a different and inappropriate
problem. Does not identify or is confused by the issue, or
represents the issue inaccurately.

2) Identifies and presents the STUDENT'S OWN k

Identifies the main problem and subsidiary, embedded, or
implicit aspects of the problem, and identifies them clearly,
addressing their relationships to each other. Identifies not
only the basics of the issue, but recognizes nuances of the
Issue.

ition as is to the analysis of the issue.

Addraccas 3 singla cource or view of the argumant and
fails to clarify the established or presented position
relative to one's own. Fails to establish other critical

distinctions.

ldantifisc, apnronriately, ans's oun podition on the loose,

drawing support from experience, and information not
available from assigned sources.

3) Identifies and considers OTHER salient perspectives and positions that are important to the analysis.

Deals anly with a single perspective and fails to discuss
other possible perspectives, especially those salient to the
issue.

4) Identifies and the key

Does not surface the assumptions and ethical issues that

underlie the issue, or does so superficially.

5) Identifies and assesses the quality of supporting data/evid and p

Addresses perspectives noted previously, and additional
diverse perspactives drawn from outside information

identifies and questions the validity of the assumptions and
addresses the ethical dimensions that underlie the issue.

ides additional data/evidence related to the issue.

Merely repeats information provided, taking it as truth, or
denies evidence without adequate justification. Confuses
associations and correlations with cause and effect. Does
not distinguish between fact, opinion, and value
judgments.

Examines the evidence and source of evidence; questions its
accuracy, precision, relevance, completeness. Observes
cause and effect and addresses existing or potential

© q es. Clearly distingui fact, opinion, &
acknowledges value judgments.

A rubric does not have to be designed with squares in a matrix.

You can use an analytic rubric allowing the freedom of scoring while

providing feedback.

This rubric structure presents the high and low expectations, then your

feedback identifies for the student support of the score given.

Note that you still have an individual score for each criteria area.
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Single Point Rubric
Concerns Criteria Advanced
Areas that need work Stmdmis for this task Evidence of exceeding standards

Explanation of issues
Issue/problem to be considered

caitically is stated cleadly and
Tesabod ¥ b dek

st focmationsecenay for * Provides mastery

e T e R expectation
e b

Single-Point Rubric

* Allows for

Assumpuons miuiltinla lauale A
Thoroughly (srtematicallr and IUILpIc 1ICvcis O

sssumptions and cxeefally evalustes the feed back.
sabrvance of contaxts whan presenting 3

posmon.

= -
1 1 -
e * Results in a score

thasss hrpothass) i imapmatTe, taking
into account the complexities of an issoe.

Lanuts of poution peripectve, fO reac h

Others' points of vew 2o snthesized ik are e
within position (peripective, LlhiLtciivin.
thes 'k )
Conclusions and related outcomes
Gisnliatans ety )
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Some disciplines do not look for consistency of product, but embrace
variance. The ARTS often feel constricted with specified expectations.

An analytic rubric in this format will provide the opportunity to express
aspects of quality achievement while exposing uniqueness of
achievement and areas for improvement.

Note that the criteria on each of the rubrics would include all the criteria
of evidence that exemplify Critical Thinking as defined by your program
expectations.

These rubrics examples are not meant to suggest that there are not
other criteria necessary for assessing an assessment task. You may also
include criteria for written communication; oral communication; areas of
essential knowledge; inter-cultural competence; etc. Since each criteria
has its own score, disaggregating per outcome area become easy using
CANVAS or other online technology.
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Holistic Rubric

The Holistic Critical Thinking Scoring Rubric - HCTSR

A Tool for Developing and Evaluating Critical Thinking

Strong 4: consistently does all or almost all of the following:

Accurately interprets evidence, statements. graphics, questions elc.
Identifies the most important arguments (reasons and claims) pro and con
Thoughtfully analyzes and evakuates major allermative points of view.
Draws warranted, judicious, non-fallacious conclusions

Justifies key results and procedures, expla amplions and reascns.
Fairarmin il follows whars suvidencs and lead

Acceptable 3: poes most or many of the following:

Accurately interprets evidence, statements, graphics, questions, etc
Identifies relevant arguments (reasons and claims) pro and con
Offers analyses and evaluations of obvious alternative points of view
Draws warranted, non-fallacious conchusions.

Justifies some results or procedures, explains reasons
Fair-mindedly follows where evidence and reasons lead

Unacceptable 2: Does most or many of the following:

Misinterprets evidence, statements, graphics, questions, etc.

Fails to identify strong, relevant counter-anguments.

Ignores or superficially evaluates obvious allemative points of view.

Draws unwarranied or fallacious conclusions.

Justifies few results or procedures, seldom explains reasons.

Regardiess of the évidence or reasons, maintains or defends views
Dased on seif-iNIenest of preconcepions

Sigl"llflt",‘al"ltlyI Weak 1: Consistently does all or almost all of the following:

Offers biased interpretations of evidence, statements, graphics, questions,
information, or the points of view of others.

Fails 1o identify or hastily dismisses sirong, relevant counber-arguments.

Ignores or superficially evaluates obvious alternative points of view.

Argues using fallacious or irelevant reasons, and unwarranted claims.

Does not justify results or procedures, nor explain reasons.

Regardiess of the evidence Of reasons, Maintaens o defends views
based on self-interest or preconceplions

3:35

On the other hand, an holistic rubric consists of a single scale with all

criteria included in a single score. This is more like giving an overall grade

to a task.

An holistic rubric will comes up with an overall score for critical thinking,

or whatever you are assessing, but:
* You will not be able to disaggregate individual qualities of
achievement or expose specific trends.
* Includes more subjectivity, thus less consistency of scoring.

* Less informative for students unless you write a lot of specific

feedback.
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What does a rubric strive to achieve?

* Validity (face and construct)
with credibility and transferability to authenticity in practice.

* Reliability (consistency of the measure)
with dependability of the score
confirming conformability of the scoring device

Validity (face and construct)

Face validity is the extent to which the scoring device is recognized to
measure what is intended.

Construct validity is the appropriateness to which results from scoring
device can be inferred to practice. Much better described as credibility
and transferability to authenticity in practice.

Reliability (consistency of the measure) dependability of the measure
resulting in:

Consistency of scoring with multiple raters

Consistency of scoring with singular rater

Consistency of score if a student is assessed multiple times
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Critical Thinking Assessment Task:

Criteria

Froficent

3:40
Experience the Rubric
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